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CHAPTER 1
INTRODUCTION

This evaluation purports to give an overview of the Special
Bducational Project for Migrant Children as it developed during the
past school year (1965-66). It will also prerent data in the areus
of academic achievement, attendance, psychological services, and staff
attitudes. The project staff realizes in presenting this evaluation
that data on migrant children from prior years has not been collected
to the extent that it has been this past year. Therefore, this
evaluation is based upon limited data. This appraisal will continue
throughout the duration of this project and will be more conclusive
as evaluative techniques are refined and more data is collscted.

An evaluation of the pilot school in the migrant program is
included in the Florida City Elementary School report. This report
contains data on aspects of the pilot program not found elsewhere,
i.e., four-year-olds in pre-school and the expanded commmity school
prograx.

The Special Educational Project for Migrant Children had its
inception in the spring of 1965. At this time, the principals of
the sciiools serving migrant children met with the Director of Special
Programs to decide how to improve the educational program for migrant
children.

A proposal was written by a group of staff members and submitted
to the Office of Economic QOpportunity requesting funds to initiate an
educational program for migrant children and their families in the
South School District of Dade County, Included in this scheol
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district is a 350 square mile farming area of Dade County located i
<» thirty miles to the southwest of Greater Miami. Each winter between :
9,000 and 10,000 migrant and seasons. agricultural laborers work the i
crops on 125,000 acres. The agricultural season begins early in 1
September and extends to May. The work force is composed of many i
different ethnic groups; Americans—both Negro and White, Texas- %
Mexican and Puerto Rican. )

Dade County, because of the length of its agricultural season,

1
has become the home base for many migrants. Thcse workers, who do 1
travel, follow mary different travel patterns. The Anglo-Americans,
who work mainly in the packing houses, either live the entire year in
Dade County or migrate to one of the Southeastern States in the sum~
mer. The majority of the American Negroes work seasonally in agri- ’
culture throughout the year, although some adult workers and parents
follow the Atlantic stream during the summer, leaving their families [
in this area. The Texas-Mexicans usually leave in February, March
and April to work the areas in Florida north of Dade County before
either going to Texas or to follow the summer Great Lakes, Mid-West
stream.

In 1960, Dade County had a population of 934,000 of which 55,000
lived in the rural agricultural sectica. There are only two incor-

porated cities in this area, Homestead and Florida City. There are
no large industries in this area other than agriculture and its
allied fields, where 23,000 laborers are employed, and the Homestead
Alr Force Base.

During a school year, ths school-age migrant children, at the

- @ peak of the farming season account for as much as one-third of the
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school populaticn in some schools in the South District. This influx
adds groups of culturally different and educationally retarded chil-
dren to schools that 3erve areas which are already inhabited by many
poverty-stricken people. The educational retardation of these chil=-
dren in language is as much as four years. One reason for this is
the restrictive environmental background of the home. Experience

has shown, that in order to have an improved educational program for
these children, their school experiences should start before first
grade,

It is under these conditions that a request for an educational
project for seasonal and migrant workers and their families was sub-
mitted,

The project was funded in May 1965 in the amount of $939,545 to
operate through May 1966, in thirteen schools in the South District.
The following elementary schools participated in the project: Neva
King Cooper, Florida City, Goulds, Leisure City, A. L. Lewis, R. R,
Moton, Naranja, Perrine, Pine Villa,Redland, Redondo, Richmond, and
West Homestead, The program was later amended to continue through
August 31, 1966 in order to provide a summer academic program for
migrant children in the eight elementary schools, listed on page 38
of this evaluation. This pruject has now been funded in the amount

of $1,092,543 for the next school year beginning Septecmber 1, 1966

through August 31, 1967.




)

~

N

CHAPTER II
PROGRA}M DEVELOPMENT

The project for migrant children began with the establishment
of the project manager's office at Naranja Elementary School in July
1965. This school site was chosen because it is centrally located
in the Redland farm area.

The project manager began interviewing and selecting instruc-
tional and noninstructional persomnel. The project office staff
consisted of the manager, an assistant manager, curriculum and
materials coordinator (hired in February 1966) and two secretaries.
The Personnel Department of Dade County Public Schools aided the
project manager in selecting personnel by reassigning experienced
teachers from other schools to the migrant project. The department
also referred qualified applicants to the project manager for his
consideration.

Initially, it was difficult to find people who met certificaticn
requirements and had the necessary background to teach language arts
or kindergarten. In some instences it was necessary to hire person-
nel who were trained as secondary language teachers and had no experi-
ence or training in elementary education. Because of the shortage of
certified teachers, it was several months into the school year before
all the language and reading instructional positions were filled,

In the selection and hiring of kindergarten teachers, the situa-
tion was reversed. Same of the portable buildings were not completed
until the second semester of the school year. This created a short-

age of space for the kindergarten program and because of the lack of




space, contracted inexperienced teachers were placed in kindergarten
classrooms with experienced teachers in an in-service progrem.,

Other instructional positions filled by the project manager were
& school psychologist, four visiting teachers, and an assistant comm-
nity school director.

The noninstructional positions included migrant aides for the
kindergarten program, school offices, libraries, and one bus driver.
The Econamic Opportunity Program Inc. was instrumental in recommending
to the project manager qualified indigenous adults for the positions
of migrant aides,

The project manager appointed a committee consisting of the
assistant manager and two kindergarten teachers to compile a curricu~
lum guide to be used by the project kindergarten teachers., In addi-
tion to this guide, other professional reading materials were purchased
for the proje~t kindergarten, language and reading teachers to be used
in their programs.

Furniture, equipment and materials were selected by the staff to
furnish each of the kindergarten portables., The kindergarten, read-
ing and lenguage teachers participated in selecting the consumable

supplies to be used.

PAYROLL AND PURCHASING PROCEDURES
The project experienced some difficulty in establishing payroll
and purchasing procedures at the outset of the program., Normally,
Dade County Public School employees are paid at their location of
employment, with the payroll for the faculty prepared at each school
center and then processed by the payroll department., Initially, it

S




was agreed to prepare the payroll in the project manager's office

for all project teachers in thirteen different school centers, This
errangement created a problem of communicating with thirteen school
centers regarding leave time, substitute teachers! time reports, and
a multitude of minor details. Iater in the school year, at the begin-
ning of the second semester, the migrant persormel were paid on indi-
vidual school pay rosters., This alleviated many problems of communi-
cation,

Similarly, problems were encountered in purchasing portable
buildings, furniture for kindergarten classes, and furniture and
equipment for the project manager's office. It was necessary for the
architect, retained by the Board of Public Instruction, to draw plans
for the portable buildings that would meet the budgeted square-foot
rental cost proposed in the program. The time factor involved in the
drawing of plans and eufnnission and resubmission of plans to the
builder caused delay in the purchase of furniture, since final approval
of plans was necessary before purchasing furniture for the buildings.

Constructing portable buildings on thirteen different sites and
coordinating efforts of several subcontractors caused some delay in
construction. These delays created a time lag in the development of
the kindergarten program, The problem of housing the kindergarten
program was overcome somewhat by use of rental space in some school
communities.,

Also, it was necessary to hold bid items, in certzin instances,
in the purchasing department until sufficient mumbers accumulated to
warrant advertising for bids.




At the time of this writing, the buildings have been completed

and furnished and are in use. Equipment and materials have been

received and have been placed in use.
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CHAPTER III
PROGRAM IN ACTION

Introduction
Included in the original proposal for the Special Educational
Project for Migrant Children were four broad objectives. In order
tohaveabetterwﬂemtandingofthephﬂoeoplwofthemimtpro;
gram the four goals are restated below:
1. To determine the special educational needs of the migrants and
to develop a long range plan to meet these needs.
2. Tohnndiatelyprovidefornﬂ.gmntchﬂmmthoeeeupplmtm
and remedial activities that experience has proven to be bemoficial.
3. Tc provide social and educational experiences for kindergarten
migrant children.
k. Todevelopapﬂotprogtmatoneachoolinoonjmctimvd.ththe
community school that may serve as a prototype in the future for

long-range planning.

Section A,
Kindergarten Program

mgrantchildrenaremanberaofaculturanydifferentpoupof
peoplemogi.vetotheirchihrenanenﬂmmtmichdoesmtw
vide the intellectual and sensory stimmli needed to successfully live
:lnacimngingsociety. One of the main objectives of the kindergarten
pmmuaatohe]pchﬂdmteeladeqmteinthiadiffemtenﬂm—
ment..

The twenty-nine kindergarten teachers have worked directly with

thendgrantchndrenthinyearinovemomngmofthepmblmof




underachievement and academic retardation cue to their socioeconomic
and cultural beckground. The kindergarten program provided an oppor-
tunity for group experiences which enabled the migrant child to have
a better self image, live successfully with his peers and grown-ups,
anl move easily into first grade.

These tuenty;nine teachers provided a kindergarter program for
819 children. This was a pup:!l-;teacher ratio of twenty-eight pupils
per teacher per day in a two-session schedule or an average of fourteen
children in each class.

The furniture and equipment purchased for the kindergarten class-
roons was of high quality so that it could be used for several years,
Iisted below are the items purchased. This list was presented to
each kindergarten teacher and served as an inventory sheet for the
project office as well as check list for each teacher.
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10 10" Chairs
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Migrent children came from a background which lacks stimmlation
0 to observe and verbal‘zc. In many cases, there is a severe lack of
motivation for learning. In order to provide a rich background and
overcone these deficiencies, rmch of the program was designed to
include the multisensory approach to learning. Migrant children were
given opportunities to receive individual attention and small group
experiences that would enable them to move more easily into first
grade., In order to make this transition easier, the migrant kinder;-
garten progranm was developed to include the following activities:

1, Participation in a program with special emphasis inu the area of
cognitive development and in which auditory and visual discrimi-
nation, concept formation and language development, receive spe-
cial attention,

2, Participation in an enviromment which is rich in the range of
experiences available; which n‘nkes use of games, toys and many
objects for manipulation; and in which there is frequent inter-
action between the child and the adults throughout the day.

3. Development of purposive learning activities and the ability to
concentrate for longer periods of time.

L, Development of more extended and accurate language patterns through
instruction in such things as similarities, differences and rela-

tionships,
5. Frequent use of language in relation to the enviromment and the
people in it.
Experiences to help the migrant children develop behavior patterns
that are socially accepted included activities such as:
0 1, Familiarizing the child with the school.

Full Tt Provided by ERIC.
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erate and to share with other pupils. Many ways of cooperating, taking

PAruntext provided by eric

turns and helping each other were developed. The role of the adult as
a helper was established. The pupil goals were short term at first
and were extended as the children gained satisfaction from cooperating

and sharing.

their thinking in an atmosphere conducive to creativity such as:

Role-playing school situations such as cafeteria manners, play-
ground activities, getting ready for school, storytelling time,
going to the library, etc.

Participating in the planning and setting up of understandable j
standards for groups working together in the classroom and in the
school; directing the children toward assuming responsibility in

the care and use of materials,
Viewing and discussing filmstrips, stories and actual situations
of children having fun and working out problems that have arisen

within the group.

Providing within the school opportunities for children to grow

in their self-concepts, to improve their appearance and to beconme

nore adequate in their personal and group relationships.

Planning together such things as games, dramatizations, and short
excursions,

Establishing goals which can be readily and happily achieved.
Experiences were provided to help migrant children learn to coop:-

Activities were included to interest children and stimulate

1, Building with blocks
2, Playing with toys and objects

3. Dramatizing real and imaginary happenings.




L. Responding to music, art and poetry.

0 To supplenent the limited experiental background of the migrant
children, opportunities were provided for them to visit some of the
comxmnity resources. Each kindergarten class went by school bus or
car on several field trips in the commmity during the regular and
sumer programs. Some of the trips :.ncluded a visit to depart.ment
stores, parks, fire and police stations, goo, beach and airport ter-
minal, Funds for these educational field trips were approved in the
surmer school amendment and are included in next year's program.

Through informal surveys and reports from the visiting teachers
it became apparent that many of the migrant children came to school
daily with no breskfast or an inadequate breakfast. In the amendment
for the sumer program, funds were requested and approved for a hearty
snack for these children,

It is the opinion of the project managerts staff that the kinder;
garten progran was very successful. Some of the migrant children need
an additional year of kindergarten experience before entering first
grade; however, this yeart!s experience provided all of them with a
richer background than they otherwise would have had. Their chances
for success in school are greater now. Perhaps this conclusion shows

the need to have programs for three-, four- and five-year-old children

i

before they enter first grade,

Section B.

Language Arts
In order to provide educational experiences necessary to further

the development of language arts for migrant children, the program

Sy AJ N
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included eighteen reading and eleven language teachers. This special
program helped the migrant children overcome some of the problems of
underachievement in language and reading caused by their particular
socioeconomic and cultural background,

A

The language development program was primarily concerned with
the aural-oral approach to language learning, The language difficul-
tiss encow *ered by the migrant child involve poor enunciation and
pronunciation, extremely limited English vocabulary and grammatical
structure. Through use of the suraleoral method, language proficiency
of migrant children was improved.

During the year, 1847 migrant children were served in the lan-
guage and reading programs. This was a daily load of approximately
sixty~three students per teacher,

A committee composed of the project managert!s staff, experienced
language teachers, and director of elementary schools developed
guidelines for use by the language teachers in the migrant project.
During the current school year, professional materials such as gov-
ernment publications, books, pamphlets and mimeographed materials
were distributed. Some of these materials included:

e Program for the Disadvantaged;

Dade County Experimental Guide: Language Arts in
the Elementary School;

English Skills of the Culturally Different
Youth in Large Cities;

Roberts English Series; and
Improving English Skills of Culturally Different Youth,

A1l consumable materials used by the project teachers and migrart

children were supplied by funds from the migrant office. In addition
to the consumable materials, some of the instructional aids supplied

were:




Webster Classroom Reading Clinic Kit 10:
Science Research Associates Reading Labs; and
Scott-Foresman My L.ctle Pictionary.

Along with commercially prepared alds, the teachers and children

created their own experience charts, booklets, dictionaries and worke

sheets. Dramatizations, poems and choral reading enriched the experi=-

ences of the children.

garing the year, the teachers plamned the language development

program around the following goals:

1,
2,

N W\ b W
.

To increase the chila's attention span
To inc:sase his awareness of the enviromment and use of his five
gsenses to learn more about his world
To stimulate his vocabulary development
To learn the meaning of words
To build language patterns
To provide opportunities for children to grow in their ae].f-
concepts, to improve their appearance, and to become more adequate
in their personal and group relationships.

These goals were reached through the following activities:
Using pictures, actual objects, and real experiences
Using role playing in school situations such as cafeteria manners,
playground activities, storytelling, going to library, a.nd\ citi:
genship

Participating in pupll-teacher planning

Viewing and discussing £ilm strips, stories, and actual situa-~
tions of children having fun and working, and solving problems
that arise within the group.

Using tepe recorders to improve language development.

15.
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A committee of the project manager's staff, experienced librari-
ans, and the Directors of Flementary Schools, Dade County, South
District, compiled a list of 170 books that would appeal to the migrant
youngsters. Books were selected that had high interest and lom-;level
reading content. In these selections, books representing the mlti—
cultural enviromment of the United States were represented. The
committee also determined from reports by the project language and
reading teachers that books to be included would be of a predominantly
primary reading level.

During the past year, 1685 books were distributed to migrant
children. These books created an aura of excitement in the children;
thus, the reading teachers were able to use this motivation to
increase reading interest.

To insure the best selection of these books by the children, the
reading teachers did the following:

1, Introduced all books;

2. Read selections from many of the books;

3, Permitted children to browse through the books.

As a culminating activity, the teacher permitted each child to
make his personal selection, thereby enabling him to receive the book
in which he showed an avid interest.

Along with the distribution of "give;-away books," probably no
other part of the program mvt with as rmuch succcss, at lcast fron the
child!s point of view, as the distribution of thc good~-grooming kits.

The project menager's staff contacted many companies to determine
a suitable supplier for the good-grooming kits. One company was
gelected to produce the boy's kit, while & second company manmufactured

16,




the girl's kit., The kits were approved by the South District Super-
intendent of Dade County Schools. The boy!s kit included:
1. A black leatherette carrying case
2, Toothbrush
3. Toothpaste
L, Nail clipper
50 Nail file e
6. Combination bottle opener-file
7. Comb
8, Clothes brush
The girlts kit included:
1, Pastel~colored plastic carrying case
2, Soap and plastic container
3. Mirror
L, Hand brush
50 Nail file
6, Comb

7: Toothbrush and plastic case
8. Toothpaste

The language teachers developed units on good-groaming and per-
sonal hygiene in conjunction with the kits, As & culminating activity,
each migrant child in the language development program received his
personal good-grooming kit. During the year, 1166 kits were distrib-;
uted.

It is the opinion of the project manager's staff that the 1an-
guage and reading program did help migrant children develop their
language, commmication and reading skills, Statistics on specific
growth in these areas are discussed in Chapter IV on Evaluation under
Reading Inventories.

The project manager's staff recommends the following:

1, Distribution of good-:groaxﬂ.ng kits to all migrant children
involved in the language arts program.
2, Continuation of the ng book program to all migrant children

in the langusge arts program and expansion of the give-away book

17.




program to include kindergarten children when feasible.
3. Combination of reading and language teachers into language devel-
opment teachers for increased instructional and administrative

efficiency.

Section C.
In;service Training

Throughout the past year, in:service meetings were held on a
regularly scheduled basis for the kindergarten, reading and language
teachers. These meetings were chaired by the project manager!s staff
and the two South District Elementary School Directors. Instructional
supervisors from the Dade County Schools also attended these meetings
and contributed their ideas on techniques and methodology.

These meetings were open to all interested instructional person:
nel. The principals of the project schools also attended so that all
school personnel were involved in the planning.

In addition to the above meetings, special meetings related to
the migrant project were held with the principals. These meetings
were conducted by the South District Superintendent.

Well over ninety percent of the projecl. teachers attended these
inwservice meetings. This is a significant figure since these meet-
ings were conducted after school hours and eway from the teachers!
home schools., Also, it should be mentioned, that attendance was on
a voluntary basis since the project teachers were still responsible
for attending faculty and Parent;feacher Association meetings.

Although the in;service mectings were scheduled for an hour,

many times the teachers remained after the hour to exchange ideas on

18,




techmiques, materials, and aspirations. These meetings were succes—
p ful from both an educational and inspirational point of view.

Av, the beginning of the second semester of the past school year,
a two-woek in-service reading institute was offered to the project
reading teachers. An outstanding reading consultant from Boston
University conducted these meetings.

Also during the school year, the servi_ces of a consultant from
i the University of Miaml were secured to acquaint the project teachers
| with the language chazacteristics of the migrant child and to help
m positive attitudes among teachers working with migrant chil-
dren.

In addition to the regularly scheduled in;eervice meetings
attended by the kindergarten teachers during the first semester, an
in-:oervice course in Early Childhood Education was offered to the

\uv-sw

o

prvject kindergarten teachers the second semester by the University
o? M.ami., Nine of the project kindergarten teachers, who were not
certified in Barly Childhood Education, enrolled in this cou;-se.
During the first semester an on:the:-job MMe training
progran was given to the inexperienced kindergarten teachers, Until
each teacher's portable building was ready for occupancy, the inex-
perienced teachers were placed with the experienced teachers to
observe, and work in the program, In early June, a consultant in
Early Childhood Education from the University of Miami offered a
half-dsy workshop for all those kindergarten teachers who were
employed during the school year and those who would be employed in

the sumer progran.
o It is the opinion of the project manager!s staff that the

19.
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in-service training program was successful during the first year of
operation., It is strongly recommended that this program be continued
as well as expanded during the second year.

Section D.
MIGRANT ADULT EDUCATION
The Commmity School

The Commmnity School Program serves as a means of extending the
services of the Dade County Public Schools in certain of our indi-
vidual schocl neighborhoods. It operates daily from 2:00 to 10:00
p.m. The program makes it possible to provide extended activities
for children, youth, adults, and families in the area. The program
provides activities of an informal, semi-formal, and formal nature,
as it strives to improve opportunities, participation and support for
many recreational, educational, cultural, social and civic projects.

Under the Special Educational Project for Migrant Children, the
Commmity School Program was expanded to offer courses which would be
ot interest to the migrant. Additional personnel were hired from the
funds made available from the Migrant Project. These persommel
included an assistant commmity school director, full time lj.brarian;,
and full time secretary to staff the evening program. Also, five
certified teachers were hired from Migrant funds to teach in the pro-
gram, One indigenous aide was employed to assist the librarian.

A variety of adult education classes and activities are also
offered continually in the Commmnity School Program. These classes
emphasize skills which are needed to raise the cultural and educa-
tional level of the migrant adult. Classes include such skills as
basic Pnglish, arithmetic, reading, and sewing. The classes and
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activities change from time to time as the wants and needs of the

9 public change. These activities are designed to (1) improve the
cultural and intellectual life of the commmity; (2) increase the
citizen's knowledge of neighborhood problems and create a desire to
seek their solution; and (3) meet special interests or needs of the
people.

The Community School Program at Florida City provided activities
to improve the cultural and intellectual life of the migrant in the
commmity. To accomplish this, classes were offered to adults in the
basic skills in language, reading and mathematice. Classes in arts
and crafts for children and adults were provided., These activities
enabled the entire family to participate in the commmity school pro-
gram,

Opportunities were provided to facilitate interaction between
migrants and permenent residents, Lines of commmication between
these two groups were strengthened through informal discussions of
commmnity problems and interests during "coffee breaks" and before
and after classes,

The educational activities offered at the commnity school
endeavored to involve the migrant family as a unit in health, recre-
ational and commmnity activities, Strengthening the femily bonds of
the family in the commmnity school area was an integral part of the
programning,

Opportunities were provided for the migrant to develop leader-
ship through the organization of a Migrant Council. Through this
Council, leadership evolved and the group practiced the principles

‘ of democratic government. A representative from each of the four
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academic groups (beginning, intermediate, advanced, and high school)
was elected to form the Council. This body served as a liaison
between the migrants and the Commmity School administration. They
offered suggestions for improvement of the program, advised the
directors as to reasons for drop:outs , and planned special events
for members of the classes,

Opportunities were provided to enhance the self-concept of the
migrant adult by providing successful learning experiences. Special
care was taken to see that the migrant met with constant and repeated
successes in all areas, but with particular emphasis upon the academic
ficld. Through these social and educational processes, the migrants
were able to gain same needed confidence and enhance their self-concept.

The project managerts staff feels that the self-concept of the
migrant in this different culture was enhanced through the employment
of indigenous aides. This program provided an opportunity for a non-
professional person to work side by side with a professional person.
The aide, in turn, helped the professional person gain an insight
into the cultural background of the migrant.

It is the opinion of the project manager!s staff that the C@-
nity School Program at Florida City provided an intensive program
designed to meet the academic needs of the migrant. It also helped
develop the role of the migrant as a member of the coaonmmity and to
bring out leadership within their own group.

Tt is for these reasons that the Commmity School will be expandesd
to another elementary school and one Junior High School in 1966-67,
and additional services provided at a fourth school in the South

O District. These four schools are strategically located throughout

Full Tt Provided by ERIC.




South Dade County. These convenient locations will provide an oppor-
tunity for any migrant family to attend the cormmnity school program.

Section E,
Pilot School
A detalled and comprehensive report and evaluation, entitled
Report on the Pilot School Project at Florida City Elementary School
has been written by the principal and staff at Florida City Elementary
School. '

The report includes chapters on: Background of the Pilot School
Program, Kindergarten Prograrm at the Pilot School, An Overview of the
Language and Reading Programs, Techniques and Materials Used in the
Language Program, Field Trips, Guidance and Attendance, Psychological
Evaluation, and the Commnity School Program,

Requests for any further information or for the report, contact
Florida City Elementary School, Florida City, Florida.

Section F,
Visiting Teacher

Four visiting teachers -~ social workers were employed in the
Special Educational ProjJect for Migrant Children. The visiting
teacher provided the important cormmunicative link between the school
and the home. The major objective of this facet of the program was
that of informing the migrant of the many social agencies and educa-
tional opportunities available to him and providing assistance to tae
migrant in securing the services which were available,

Some specific objectives were:
1. To help migrant children achieve regular schcol attendance, the




visiting teachers:

: 1

b.

C.

d.

Acquainted the parents with the educational program. This
was done on a person to person basis. It was not enough to
send home a notice or place an announcement in the camps;
instead the parents had to be contacted and convinced of the
value and accessibility of the educational program.

Arranged for transportation when necessary. Because many
parents left for work early in the morning it was important
to see that children knew where and when they could meet the
bus. In many cases the visiting teacher -~ social worker had
to bring the children to school because the parents left then
in the morning and they missed the bus.

Assisted other agencies in securing adequate clothing for the
migrant child, Iack of clothing and shoes were two of the
main reasons given for not attending school. With the aid of
many commmnity agencies many children were helped.

Assisted school personnel in placing the child in classes
according to his ability. In this area the visiting teacher -
social worker provided as much background information as
possible to the schools, Since the parents would not or
could not came to the school it was necessary to visit the
home and have a conference with the parents.

Assisted juvenile authorities in enforcing attendance laws,
They informed parents of their legal obligations to enroll
their children in school. In some families where there were
five and six children, the parents felt it was proper to keep
one at hame to "baby sit" or to take ome child to work with

2.




them to help supplcment the family income. After several
conferences with the parents if there was no change in atti-
tude or attendance pattern, it was necessary to refer the case
to Juvenile Court.

f. Secured birth certificates for first graders. Many parents
did not bring birth certificates with them or lost them. It
was necessary to instruct them where and how to secure one.

2. To counsel with children having adjustment problems within the
schools in an effort to stimmlate interest where it was lacking.
In some instences the techniques of individual counseling needed
to be reinforced with other school services such as language artec
specialists, speech therapists, school nurses and psychologists.
Many times the visiting teacher - social worker had to secure
the help of community agencies as the problem was outside the
general school area. These services involved such things as
securing medical and dental health treatments for children and
parents and helping to relieve concern about basic needs such as
food and clothing.

3. To help teachers and administrators understand the home situation.
family heritage, background and to acquaint them with any pecu- |
liar health problems,

4o To help adult migrants by:

a. Informing them of opportunities available to them. Also
encouraging them to take advantage of these opportunities.

b. Cooperating with other agencies to see that better hygiene
and home care programs were instituted. The visiting teachexr --

social worker in his role as school case worker, conducted
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interviews with parents and other interested persons in the
home. This gave him an opportunity to abserve the total
enviromment. All cases that were not conducive to good
health were referred to commmnity agencies.

¢. Informing parents of day-care centers for children who were
not yet of kindergarten age.

The visiting teacher = social worker was assigned to several
schools on a regular visitation basis, The visiting teacher pre-
pared for the principal and the school psychologist a report on the
home background and other sociological factors on all pupils referred
to the psychologist for evaluation.

The visiting teacher = social worker functioned in a direct
casework relationship with the pupil, Their skills were those of
social casework in a school setting, helping some pupils cope effec~-
tively with problems that existed in their school experience. These
experiences may have stemmed from family and other relationships or
envirommental conditions, school situation or combination of all of
these.

Through home ond field visitations a better understanding of
education was fostered among parents of migrant children. This goal
was achieved by interpreting the hame culture to the school and the
school and commmnity culture to the migrant family. Good rapport
was established between parents and school officials. This rapport
was extended into the commnity by the visiting teacher - social
worker as he contacted commnity services in order to provide the
migrant fanilies with the basic ncads,

The project staff feel that tiue visiting teachers have rendered
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nany valuable services to the migrant project and to the migrant
families with whom they have worked during the past year. It is
recormended that the position of visiting teacher - social worker

be continued in the Special Educational Project for Migrant Children,

Section G.
Attendance

One of the most important facets of the migrant project was the
jdentification of the children of migrants and seasonal farm workers.
This posed a problem in some respects because many patrons did not
wish to be labeled as migrants and were hesitant about supplying
information in regard to income and farm-connected activities. (The
criteria used for identification was that set forth by the Migrant
Branch, Office of Economic Opportunity.) Through the concerted
efforts of the personnel in each individual schocl the identifica-
tion was accomplished, and the children identified are included in
this report.

In the past, attendance data on migrant children was included
in the total school drta and no separate attendance figures were
collected on migrant children. However, during the current year,
separate and complete attendance data was collected on migrant chil-
dren and evaluated by the project staff.

Simple tabulation and record-keeping forms were instituted in
the project manager's office. These forms were used by each school
office to tabulate attendance data on migrant children,

The regular school attendance periods were used for tabulating
the needed data. This evaluation contains attendance information for

27.
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the entire school year, including the 1966 surmer school session.
The data includes a breakdown of the nine attendance periods into
kindergarten and reading and language classes. Average daily atten=-

dance, percentage of attendance, and other information pertinent to
each school and to the totel progran are included in the following
tables,
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DADE COUNTY PUBLIC SCHOOLS
South District
SPECIAL EDUCATIONAL PROJECT FOR MIGRANT CHILDREN

Attendance Tgbggtion
Attendance Period _1_ Date Aug, 30 to Sept. 30, 1965

School Total Days | Total Days | Total Pupils ! Total Puplli:
Enrolled Absent in in
Language Reading I
_Clasges ges

Neva King Cooper 1255 127 X 5 6

Florida City 201 9 2 | 1| 2|

Goulds 2105 150 X x| x|

—— :

Leisure City 838 99 30 12 VAR

A. L. Lewis X X X I x| =

g

R. R. Moton | 2517 195 53 W] T

Naranja w76 201 3877 368 75 53T | 52T i
Parrine T x| 2 o f 31 10 K
Pine Villa . X | 262 5502 376 X 191 X
Redland ; 23 93 1384 136 X X| X
Rsdondo 2 0 0 0 X 8 X
.  Richmond 92 | 89 1577 Ll h Wl X
Hest Homestead X 92 1649 153 X X X

{ther ]

o e e e et g e B Py e et .

Days Present
(19,524)
A.D.A. 976 566 Language Arts
‘ Kindergarten
U Percentage of attendance .91 1,005 Total




Attendance Period _2_Date Oct. 1 to Oct, 28, 1965

DADE COUNTY PUBLIC SCHOOLS
South District
SPECIAL EDUCATIONAL PROJECT FOR MIGRANT CHILDREN

Attendance Tabt

tio

Total Days r Total Days

School Total No. Total Pnpila Total Pup
nils moned Absent in

Reading

4_ __Classes
Neva King Cooper| 3i a 14314 25 1 25 4

Florida Cit; 8 & 25 | 1
F y 3 53 13 Jr 1 42 5| 17 |
Goulds L2 | 116 2212 24l X w1l X |

Leisure City X 61 1061 125% Al 20| X
A, L. lewis 51 | 184 27€0 35 139 X xi
R. R. Moton 62 | 139 2730 199 56 28| 3!
Naranja 75 216 L259 476 % 56 61 | 48 }
Perrine X 62 957 88 L L2 27| X |
B |
Pine Villa X | 262 5240 306 X Bl X J
Redland 25 | 3 2133 170 P{31. x| x!
4 4
Radondo 25 0 0 0 X 71 X i

Richmond 92 | 104 1848 165 79 Wl X
West Homestead | X 53 1049 150 60 6o§ X i
Other ' T |
|
TOTAL wy | owsy | 26,56 21003 630 57 |

(24,413%)
A.D,A, 1,220 1,147 Language Arts
Kindergarten
Percentage of attendance ,92 1,591 Total

30.




DADE COUNTY PUBLIC SCHOOLS
South District
0 SPECIAL EDUCATIONAL PROJECT FOR MIGRANT CHILDREN

At e T t
Attendance Period 3_ Date Oct, 29 to Dec. 1, 1965
School Total DayaTTotaque Total Pupils [Total Pupile
Eirolled | Absent in in

Neva King Cooper 130 2088 22 JL 97 33 | 33
Florida City al By | a 77 29 | 48
Goulds Ul 2623 265 x Wi x
leisure City | 88 | 133! 1946 252 82 7 { X
A. L. Lewis 0+ 3! 6o 543 T 0 | %] x
R. R, Moton | 62 i Uk 2683 204 59 3| 37
Naranja R 704 56 60 | 63
Perrine HEERCIREEE m T u7 T 1.31 x
Pnevilla  ; X | 287! 50 w | Wl x
Redland P32 | 208) 2955 e | T ' x
Redondo [ 2 0 0 0 X 7L 71 x
Richmond as 104 1828 176 (F o ! X
West Homestead X 9% 1879 265 56 % 5 | X
Other-Gulfstrem_ T 13

A.D.A. 1599 1,509 Language Arts
Kindergarten
O Percentage of attendance .89 2,% Total
31.




DADE COUNTY PUBLIC SCHOOLS
South District
SPECIAL EDUCATIONAL PROJECT FOR MIGRANT CHILDREN

Attendance Tabulation
Attendance Period _4  Date Dec. 3 to Jan. 10, 1966
School Total No, T’l‘otal Days | Total Days} Total Pupils | Total Pupils
Enrolled Absent in Readi?.ng
er{Migrant Language
(1-6) Classes —ﬁ Classes
Neva King Cooper| 61 207 3298 4313 134 L7 |68
Florida City 34 9% 1679 150 87 31 56
Goulds 49 151 2860 318 X #66 X
Leisure City 96 239 4330 590 9 98 X
A. L. Levis 50 340 6800 58l 89 89 X
—me j
R. R. Moton 6, 156 1 2998 226, 67 4 L2
Naranja 83 308 5416 659 87 7 |78
Perrine X 4 (" 1354 170 60 L5 X
Pine Villa X 306 6120 498 L L6 X
Redland Al 270 3655 735 79 T 79 X
Redondo # 28 0 0 0 X X X
Richmond 89 105 1930 269 Jf 70 66 X
West Homestead X 60 1204 178 50 50 X
Other-Gulf T T 1
stream 1
TOTAL 595 2310 | 41,64, 1,806 861 986
— il Days Present - -
(36,838)
ADD.A. 2801 1,847 Language
595 Kindergarven
O Percentage of attendance .88 2,442 Total
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DADE COUNTY PUBLIC SCHOOLS
South District

SPECIAL EDUCATIONAL PROJECT FOR MIGRANT CHILDREN

Atmce Tabuletion

Attendance Period _5 Date Jan, 11 to Feb. 7, 1966
T m
School Total No. Total Days | Total Days | Total Pupils | Total Pupils
| Enrolled Absent in
% Reading
<To b M
Neva King Cooper | 26} 234 4231 695 75 %
Florida City L 36’ 96 1777 237 59 |
Goulds )9 153| 3060 519 X
Leisure City :j;oq 166 | 4598 693 X |
A. L. Lewis 30149 316! 6160 812 x
4
R. R. Moton 9 J#‘f,’;{ 164 2901 333 X 1
' 1
Naranja 2l sai 253 | L4650 692 7 |
Perrine X Ii 91 1551 182 X
Pine Villa x| ¥ 318 6345 627 X
Redland 11 BBJL 250 3768 761 7R 72 XJ
Redondo 0 0 | 0 X X X
Richmond 20 108 1931 299 63 53 X l
4
West Homestead Xi 1 67 1340 236 50 50 X
Other~Gulfstream { B 50
Avocado
So., Miami Hts,
TOTAL 167 a 226 | 42,122 6086 802 1,006
B ] ~  Days Presemt
(36,036)
AD.A. 1801 1,808 Language Arts
Kindergarten
Percentage of attendance .85 2,411 Total

T T i n Y S P L W e P AGEINT I I o s SATI e s e s e - - - - - == - - S e -~
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DADE COUNTY PUBLIC SCHOOLS
oouth District
ﬁ SPECIAL EDUCATIONAL PROJECT FOR MIGRANT CHILDREN

Attendance Tabulation

Attendance Period _6_ Date Feb, 8 to March 7, 1966

i
Total Days |Total Pupils | Total Pupﬂﬂ
Absent in in
Language Reading |
Classes Classes .
5793 X w| 49 i
137 64 6| 60 |
L6 X 67 ] X
110 104 o4 X
6,1 9 79
237 9 4O} 50
2 73 62| 69
175 67 62| x
569 48 ' AB.I X ;
550 Y ER
Redondo 3 3 60 | 8 X x| x| |
Richmond 30 102 | 2619 304 5 | s Jﬂ X |
West Homestead X 66 1320 187 4 64 X
Other-Gulfstream
|
TOTAL 43,634 4989 687 1041 J
(38,645)
N AJD.A. 1932 , 1,723 Lancuage Arts
U 50% Kindargarten
Percentage of attendance .88 2,322 Total

3h.




DADE COUNTY PUBLIC SCHOOLS
South DNMstrict
SPECIAL EDUCATIONAL FiOoECT FOR MIGRANT CHILDREN

Atterdance Tabul ation

Attendance Period _7_ Date Mar, 8 to Apr, L, 1966

1 T —t
School Total Days T’fotal Days| Total Pupils |Total
Earolled Absent in in

Language Reading

Classes | &%ses
Neva King Cooper 4101 1 650 X 59 | 66
Flor~ida City 1 34 87 1569 129 i 73 F 33| 3 4
Gulds | 1| e 337 X B x
Lesswre City  |16194 129 | 2669 292 13 m | x
A. L. Lewis 39 es{ 328 | 5760 502 % % | x
R. R. Moton #7 6 w7 | 3088 26 72 53 | 39
Neranja 24 z&gf sash | 79 58 59 584
Parrine | ! X 8 | 1541 172 J# 61 9| x 4
Pine Villa 2|9 m | 625 613 61 59 | 37
Redland sl3q 179 | =206 286 9% 69 | 58
Ra=dondo 0 2{ ;ﬁ 60 L X X X
R chmond let; 91[ 103 1l 1931 180 62 51 x1
Vost, Homestead _| 33 61 259 | 5160 6L 40 65 | x
Other E R X X X x| x
TOTAL o1 brd 2207 | 42,776 181, 70 1009 |
= Days Present

(37,932)
A.D.A. 1896 1,729 Llanguage Arts
772 Kindergarten

Percentage of attendance .88 2,50L Totai
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DADE COUNTY PUBLIC SCHOOLS
South District
SPECIAL EDUCATIONAL PROJECT FOR MIGRANT CHILDREN

Attendance Tabulation
Attendance Period _8 Date Apr, 5 to Mgy 5, 1966

(32.690)
A.D.A. 1634 1,48:. Language Arts
81¢ Kincergarten
Percentage of attendance .88 2,303 Totel

36.




DADE COUNTY PUBLIC SCHOOLS
South District
SPECIAL EDUCATIONAL PROJECT FOR MIGRANT CHILDREN

Attendance T:=hulation

Attendance Period 9 Dste May 6 to June 3, 1966

'8 —
School ’ Total No. | Total Days | Total Days| Total Pupils |{Total Pupils
‘ Enwolled | Absent in in
4 | Language Reading
Tot. ! Classes Classes
Neva King Cooper| 3; 34 78 1221, 208 X 71 15
Flcrida City 1 4l 36 34 299 1, 25 91 16
Goulds | W 39 120 24,29 253 X Ww| x
Leisure City i Z:F 33} 70 967 156 33 il x
i
A, L, Lewis 4of 93 272 5240 175 73 B| X
R. R. Moton 6l 63 129 | 261 | 154 32 45| 58
Neranja EHE W10 | 478 1 42 ] 50
Perrine Jr 2]54 21 528 & 13 26| x
—————
Pine Villa ;‘_ 201106{ 298 5938 | 610 68 371 58
- 4
Recland ol19 7 1377 107 43 nl 3
Redondo 0 21.} 0 0 0 X x| x
[ -
Richmond 2] 97 a 1593 150 7 ] x
West Homestead [ 27 631 256 | 4999 980 L 6,1 X
Cther
TOTAL 295!785!‘ W4, | 31,265 | 3368 W3 700 |
= Deys Present J |
127 :797) i
A.D.A. 1389 1,1.7 Langnage Arts
-85 Kindsrgarten
Percentage of attendance .89 1,92~ Total

37.




DADE COUNTY PUBLIC SCHOOLS
South District
SPECIAL EDUCATIONAL PROJYCT FOR MIGRANT CHILDREN

Attendance Tabulatior for Summer School

Date June 13 to July 22, 1966

School Kindergarten Migrant Children
— . Forollment  _ __ {Enrolled in Academig
Mig. |Non-Mig. |Total { Summer School
Progrem (1-6) ____|
Florida City 1 28 29 5
Goulds 21 28 L9 106
A. L, Levis 39 56 95 158
R. R. Moton 13 56 69 109
Naranja | 20 51 71 7%
PineVvilla | 20 | 66 86 290
Richmond 36 59 95 29 B
West Homestead 86 3 89 143 i
TOTAL 236 347 L 583 914
Kindergarten Migrant 236 Migrants in Academic Program
h%; 914
Kindergerten Non-Migrant 347
Total Migrants served
Kindergarten Total 583 (Kindergerten + Academic) 1150

|
|
} 5.
|
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CHAPTER IV
TESTING AND PROGRAM DATA

Section A.
Psychological Evaluation

Introduction

In the initial proposal of the Special Educational Project for
Migrant Children, it was recormended that a school psychologist be
employed in the project to assist in assessing the reeds of migrant
children., Most migrant children enroll in school in the fall after
group achievement and group intelligence tests have bean administersd
to the resident children. The majority of migrant children are with~
drawn from school in the spring before "follow-up" testing is com-
pleted. As a result, there is very little, if any, standardiged test
information available on migrant children entering the Dade County
Public School System each year.

During the first semester of the academic school year the psy- -
chologist was assigned to work in the Pilot School of the Special
BEducational Project for Migrant Children which was located at the
Florida City Elementary School. Duties of the psychologist entailed
a complete, individual psychological evaluation of all migrant chil~-
dren, grades two through six, The psychologist felt that evaluations
of first grade, Spanishe-Americen migrant children weuld not be velid
because of their limited pre-school experiences, and also because of
an apparent language-berrier, Upon completion of each evaluation, a
verbal report of the psychologistfs findings was given to the special
reading and language teachers assigned to the Special Educational
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Project for Migrant Children and to the regular classroom teacher to
which migrant children were assigned. In addition a written psycho~
logical report was cbmpleted on all of the migrant children evaluated
and made available for future school use., A sample copy of the
written psychological report is found in this section.

Not all of the migrant children in this project were of Spanishe-
American heritage. In order to obtain a cross section of children in
the nigrant program, the psychologist was assigned to evaluate a ran-
dom sample of migrant children at the Naranja Elementary School. The
sample consisted of Negroes, Puerto Ricans, Mexicans, and Anglo=~
Americans., Verbal and written reports of the psychological findings
were also given to the teachers working with the migrant children at
this school.,

Psychological Instruments Employed

1. The Wechsler Intelligence Scale for Children: Every migrant
child in the :ﬁo schools concerned was edriinistered a Full-Scale
WISC,

2. The Bender Visual-Motor Gestalt: When suspected visual or organic |

= impairment was in evidence, this test was administered. ;

3. The Sentence Completion, Draw-A-Person, and other projective
techniques were employed when deemed necessary,

L. The "Self-Concept Scale": This scale was devised in an attempt
to have the examinee project his intellectual, academic, and
projected potential in relation to the other students in his
clasaroon, Structured questions can also reveal the aspirational

level the parents have for the child, as the child sees it,

L0,




5, Diagnostic interviewing, before and after testing proper.

Intellectual Level of Migrant Children Evaluated

The statistical data of the 122 migrant children evaluated in
this Special Educational Project for Migrant Children will be found
in Tables I=-IV,

On the Full-=Scale of the Wechsler Intelligence Scale for Chil=-
dren, 89, or 73 percent of the 122 children evaluated, scored within
the Intelligence Quotient Range of 80~~ 12y, dull normal to superiors;
33, or 27 percent of the 122 migrant children evaluated, scored within
the Intelligence Quotient Range of 60 - 79, deficient to borderline.
A breskdown by grades two through six of the Mean 1.Q. of the Full
Scale of the WISC, reveals a range of between 88 - 90. Mean 1.Q. of
the total sample was 89 on the Full Scale; 89 on the Verbal Scale of
the total sample; and 92 on the Performance Scale of the total sample.

Verbal sub-test items on the Wechsler Intelligence Scale for
Children are based on: 1. cormunication skills, 2, cultural back-
ground, and 3. foundation in basic skill concepts., Bilingual chil-
dren, particularly children in our culture who come from a home whare
a language other than English is spoken almost exclusively, are penal-
jzed on standardized tests requiring verbal communication in English.
It is felt that the total test results of the sémple evaluated repre-
sent a slight depression because of this language factor. It is
equally felt that most children, as well as adults, who come from a
ngub-standard" socioeconomic culture in our society, fail to reveal

a valid intellectual potential on standardized tests. Nonlanguage

(performance sub-test items) functioning on the WISC is not felt to




-~

EETY

F o e m_u’f.a«‘,-4.:ﬁhwam*m-(ﬂ'( RACK L P e, 10 wrae 3 o e

be as greatly influenced by cultural background.

Buotional Development of Migrant Children Evaluated

Because of the nomadic type of existence migrant children are
forced to lead, it would be easy to hypothesize that many of these
children would display signs of emotional maladjustment. The psy-
chologist assigned to the Special Educational Project for Migrant
Children was convinced that this was not the case of the Spanish-
American migrant children evaluated. On the contrary, these children
evidence a well-integrated personality makeup. Though the majority
verbalized a dislike for traveling from commnity to community and
from state to state, they seemed to be content with the notion that
this was a necessary part of their existence., When asked to be spe-
cific about their dislike for traveling, many of them related that
traveling from community to commmnity resulted in their missing a
great deal of school, Migrant children consistently project an ade-
quate sense of "personal worth" within their own sub=-culture; howevsr,
when required to campete in a different culture, or in an academic
setting consisting of both resident and nonresident students, their
normally adequate self-concept becomes deflated. They are very
cognizant of the fact that because of their sometimes abbreviated
school exposure, they have fallen behind in their academic endeavors.

Despite the extremely poor housing conditions, inadequate physi~
cal hygiene, and certainly lower socioecononic standards of most
migrant families, the closeness of the primary unit, the family, is
felt to be responsible for the more than adequate emotional develop-
ment of migrant children.




MIGRANT
RIDANCE SERVICES: PSYCHOLOGICAL SERVICE

Dade County Public Schools, Miami, Florida
Dr. Joe Hall, Superintendent

REPORT TO THE SCHOOL FROM THE SCHOOL PSYCHOLOGIST
PSYCHOLOGICAL EVALUATION
Pupil's Name ———=— MARIA LOUISE  Birthdate 11-23-1955 1234
(Last  First  Middle) (Case No.)
Address Redland Labor Camp Grade 2 Date 5-10-1966
School Neva Kirng Cooper - District South - Psychologist Jack D, Straubing

REASON FOR REFERRAL:

Maria was referred for a Psychological Evaluation in an effort
to determine why she is not making any progress in her school work.

Her present teacher reports that she seemingly wants to learn, but

that she is incapable of concentrating, has a very short attention
span, and that she appears to be withdrawn.

TESTS ADMINISTERED:

Wechsler Intelligence Scale for Children, Draw-A-Person, Bender-Gestalt

TEST PERFORMANCE:

Maria is a ten year old girl of Spanish-American heritage who
cried for a few moments during the initial stages of this interview
and testing situation., Her physical characteristics suggest mentel
retardation. No spontaneous verbalization was put forth and she is
Jimited in her English vocabulary. Spanish is spoken almost exclu-
sively in the home, She remained apprehensive throughout and good
rapport was never established.

The Bender Vicual-Motor Gestalt Test was administered first,
with results highly suggestive of mental retardation. Total per=-
formance was more like that of a four or five year old child, There
were many indications of a possible visual and/or central nervous
system disorder.

The Full=Scale Wechsler Intelligence Scale for Children was
administered, with results indicating that she is presently func-
ticning in the "Deficient" category of mental development, Though
total results are felt to be slightly depressed because of a lan-
guage barrier, it is doubtful if she has the potential of being able
to function at a higher level. Both the Verbal and Performance
Scales were in the "Deficient" category. Scaled scores ranged




REPORT OF THE SCHOOL PSYCHOLOGIST Page 2

between 1 and 4. Verbal Scale I.Q. -55; Performance Scale 1.Q. -~
h7; Fllll-scale IoQo - ‘0»60

Maria‘'s performance on the Draw-A-Person was also highly sug--
gestive of mental retardation. Her drawing was on the upper right-
handaideofthepageandthedrmdngmdsomorelikeuut of &
much younger child., She was unable to respond to any questioning

concerning her drawing.

Maria comes from a very large family; she has at least 9 sib-~
lings. Her father deserted the family a few years ago and three of
the older children make the major financial contribution for the

family's support. Marials older brother, Juan, 11 years old, was
evaluated by this writer during the early part of this year and was
found to display indications of a central nervous system disorder
also. He is reported to be an epileptic and is presently undergoing
neurolcgical examinations.

RECOMMENDATIONS:

1. Maria does not have the mental capacity to operate effectively
in a "regular classroom" situation., A referral will be made
for consideration of placement in a Special Education Class.

2. The fmniJ.yiSplanningtomovetoadifferent state at the end
of this month, In the event they should return to this comxmmnity
next year, she should be referred for a neurological examination.

3. No pressure should be placed on her whatsoever regarding academic
achievement.

Jack D, Straubing
Psychologist (Migrant Program)




G

COMPARISON OF I.Q. SCORES OF 122 MIGRANT CHILDREN
ON THE VERBAL, PERFORMANCE AND FULL SCALES OF
THE WECHSLER INTELLIGENCE SCALE FOR CHILDREN

BNE SCHE HO. % P ochn 20, % ScALB MO,

60:6h 0 0 1.

6569 4 .03 L 03 & .05 (Deficient)
o7 1 L 5

19 2 .26 9 10 23 .22 (Borderline)
g8, L 18 20

85:89 21 29 28 37 9 .23 (Du:I.l:Nomal)
909, 16 10 21,

9599 11 17 16

10010, 9 1, 7

105:109 6 34 6 39 4 42 (Average)
Lo, & A A

15119 3 .06 & .01 2 .05 (Bright-Normel)
12012, 1 2 1

125:129 1 02 1 .02 2 .03 (Superior)
130-.132; 0 .00 1 .02 0 .00 (Very Superior)

SAMPLE POPULATION BY GRADES OF THE 122 MIGRANT CHILDREN TESTED
AND CORRESPONDING MEAN I.Q. SCORES OF THE SCALES

VERBAL SCALE  PERFORMANCE SCALE  FULL SCALE

GRADE NUMBER MEAN I1.Q. MEAN I.Q. MEAN I1.Q.

2 26 88 90 88

3 26 89 93 )

L 22 87 93 88

5 25 89 93 90

6 2 2 20 89
122 Mean 89 92 89
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1.Q. SCORES OF 122 MIGRANT CHILDREN
ON THE VERDAL SCALE OF THE
WECHSLER INTELLIGENCE SCALE FOR CHILDREN

VERBAL SCALE

1.Q. RANGE NUMBER PERCENT
60=6L 0
65-69 L .03 (Deficient)
70-74 n
75=79 21 .26 (Borderline)
80-84 1A
85-89 2 .29 (Dull-Normal)
90-94 16
95-99 n
100-104 9
105-109 6 .34 (Average)
110-114 L
115-119 3 .06 (BEright-Normal)
120-124 1
125-129 1 .02 (Superior)
130-134 0 .00 (Very Superior)

VEREAL SCALE - MEAN I.Q. - 88 -~ STANDARD DEVIATION - 13.00




1.Q. SCORES OF 122 MIGRANT CHILDREN
ON THE PERFORMANCE SCALE OF THE
WECHSLER INTELLIGENCE SCALE FOR CHILDREN

PERFORMANCE
1.Q. RANGE SCALE NUMBER PERCENT
60=6L 0
65;69 L .03 (Deficient)
70;7h L
75-79 9 .10 (Borderiine)
80-84 18
85-89 28 .38 (Dull-Normal)
90-94 10
95-99 17
1uu=104 1
105-109 6 .39 (Average)
110-114 A
115-119 A .07 (Bright-Normal)
120-121 2
12st 1 .02 (Superior)
130-13L4 1 .0L (Very Superior)

PERFORMANCE SCALE - MEAN I.Q, - 91 - STANDARD DEVIATION ~ 12.95

L.
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I.Q. SCORES OF 122 MIGRANT CHILDREN
ON THE FULL SCALE OF THE
WECHSLER INTELLIGENCE SCALE FOR CHILDREN

FULL SCALE
I1.Q. RANGE NUMBER PERCENT
6064 1
65:69 L .05 (Deficient)
70-.7h 5
75;79 23 .22 (Borderline)
80-84 20
85-89 9 23 (Dull-Normal)
90——% 2,
95;99 16
100-104 7
105-;109 A 42 (Average)
110114 b
115:119 2 .05 (Bright:Nonml)
120-124 1
125-:129 2 .03 (Superior)
130-;131; 0 .00 (Very Superdior)

FULL SCALE - MEAN I.Q, = 90 - STANDARD DEVIATION - 11.90




Section B.
Leading Results
A Dade County Elementary School Test Record Card was used to

record test data on every migrant child enrolled in the reading and
language programs. They are on file in the project manager's office. 1
Each card contained the following information: child's name, i
age, school, dates attended, achievement and I.Q. test results, and a
succinct, narrative evaluation of each child's language ability written

by the language development teachers, |
At the start of the school year, or when a migrant child enrolled,

an individual orel reading test was administered by the project read-
ing teachers. These results were placed on the test data card. The
migrant child was retested at the end of the school year or at his

withdrawal, with the results again recorded on these cards,
It was from this data that a random sampling was taken and the

following information presented.

L9,
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GROWTH IN READING BASED ON A SAMPLING OF 233 MIGRANT CHILDRFN

Test Period was & minimm of five months to a maximum of one year
(May 1965  Hay 1966).

Test Device: An Individual Oral Reading Test developed by Special
Reading Services, Dade County Public Schools.

Tests were administered by Project Reading Teachers. Tests were

administered to children upon entry to school and at end
of schoo_ year or upon withdrawal.

HESULTS
No. of Average Growth Average time
School Children in Months in Attendance
(10 months equal (10 months eq:*Z:
one school year) one school yesr;
Neva King Cooper 2 + 5,0 months 5 months
Florida City 15 + 7.0 5
Goulds 30 + 11.0 5
Leisure City 33 + 5.1 5
A. L, Levis 26 + 6.0 10
Naranja 28 + 8.7 5
Perrine 23 + 11.0 5
Pine Villa 28 + 3.7 10
Richmond _ 22 + 8.3 10
West Homestead __é__ + 4.3 __]_-9_
TOTAL 233 + 6.1 months 5 montus
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Section C,
Questionnaire

A questionnaire was devised by the project manager's staff to
give an opportunity to the project teachers, principals and class-
room teachers in the migrant schools to evaluate the migrant program.

Three hundred fifty questionnaires were distributed to fourteen
schools., Three hundred and four school persomnel answered the ques-
tiormaire. The replies were tabulated and the corments listed by
frequency of response,

The questionnaire is presented on the following pages. The
positive and negative comments clearly demc-strate the strengths and

weaknesses of the migrant project.
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1.

2.

3.

b

7.

8.

9

As a result of the Migrant Program, do you see

evidence of

improvement in the migrant childts

growth in the following areas?

A.
B.
C.
D.
E.

Dress

Manners

Eating habits
Respensiveness
Acceptance by -
a. Migrant peers

b. Non-migrant peers
¢. School personnel

Do you think the Special Educational Project
for Migrant Children has been helpful to
migrant children in:=

A.
B.
C.

Language development?

Reading development?
Social development?

To what degree do you think the following
teachers in the Migrant Project have helped
the migrant child in academic growth?

A.
B.
C.

Special language teachers
Special reading teachers

Kindergarten teachers

Do you think the teachers in the Migrant Project
have contributed to the total school program?

The migrant child thinks of himself academ-
ically as being:~

The self-concept of the migrant child is:=

In spite of the nomadic existence of the migrant
children, do you feel that this program has

helped migrant children develop a closer relation=-

ship with the coomnity?

Whet reactions (either positive or negative)
did you observe among the students in regard
to the:=-

A, Good=grooming kits?

B. Give-away books?

Do you think the Migrant Program should be
continued in its present form?

52,
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Re=
ignif-1spond«~

Nonel Some | icant ling

A. 1051 171 10 286

B. 1781 175 32 285

C. T7L] 15 31 261

D. L6} 153 6L 263

a. 381 1381 71 | 247

b. 37 ] 1601 59 | 256

ce 351 125 % 1_ 254

A, 24 | 162] 83 | 29

B. 321171 78 251

Co 27| 165 85 77
|

A. 24} 139 90 253

B 20| 155 76 251

C. 13 74} 106 193

L. ° 91123] 119 i 251
Below, i Above {
Aver-¢ Aver- Avor- t

age |

O
1
No
Com=
_Yes No | ment

7. 1911 K| LU

Neg~ {Pos- { No
a= i- | Com=
tive jtive | ment
A. 13 | 157 L7
B. 12 |179| 33
iDon't{

Yes iKnow | YNo
Pe 193' U | 4

217

251




10. Wwhat are the gtrengths of the Migrant Project?

Number
Responding
89 Individual and special attention (individual instruction)
18 Improved self=-concept of migrant child
10 Kindergarten progran (first grade readiness) *
9 Migrant child feels somesone cares about him 1
9 Project relieves classroom teacher load
8 Improved self-confidence of migrant child
8 Broadens experiential background for migrant child j
8 Children more verbal in special classes (more oral %
activities and self-expression) i
6 All teachers more aware of problems of migrant children 1
6 Child cen work at own level and experience success |
5 Program met child's needs
5 Organized effort to help migrant child
4 Migrant child accepted by classmates
3 Improved use of language
3 Increased motivation
3 Greater emotional security
11, Wwhat are the wesknesses of the Migrant Project?
32 Lack of cooperation with project teachers and classroon
teachers
2l Lack of supplies and equipment
20 Need more project teachers
1 Lack of space
11 All migrant children not included in special classes
| Q 1l Project teachers are not specialiged
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Class scheduling conflicts

Longer class periods

Interrupts regular classroom schedule

Lack of coordination with migrant office
Faculty needs to be informed of Migrant Program
Project teachers need to give grades

Project classes are too large

Attendance problem
Need for follow-up activities with classroom teacher

Transportation difficulty for kindergarten children

She




Section D,
Portable Record Cards

In cooperation with the Florida State Department of Education,
the Department of Health, Education and Welfare, the Office of Edu;
cation, the project manager's staff initiated a pilot progran of
distributing three hundred Pupil's Portable Record Cards. These
cards were dispersed to a large number of itinerant migrant children
in two selected schools.

The Pupil Record Card is carried by the child in a small plastic
case to each new school, The card includes the following information:
date of birth, parent or guardian, address of pupil, schools attended,
attendance data, grade placement, reading level, and description of

general health,
The project menagertis staff will evaluate the effectiveness of

these cards through a survey of the number of cards that will appear
in the 1966-67 school year; however, the return of all the itinerant.

migrants is not predictable,
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CHAPTER V
PUBLIC RELATIONS

The project manager and his staff have met with groups through-
out the year in an effort to have a greater understanding of and

closer cooperation with all groups interested in the welfare of migrant

children and their families.

Project activities have been closely coordinated with the Dade
County Departments of Public Health and Welfare, the Florida Council
of Migrant Ministers, and the North Carolina Council of Churches. The
project staff met periodically with the representatives from the
Econoriic Opportunity Programs, Inc. and the Commmnity Action Fund in
an effort to keep these agencies informed of the progress of the
migrant progren.

Every effort has been made to involve the cormunity through
volunteer services of civic organizations. Through these efforts,
volunteers from the American Association of University Women have
assisted in the kindergarten program. The Soroptimist Club has been
providing dental services to the migrant children through the use of
the Homestead Dental Clinic.

The project has assisted the Volunteers in Service to America
by supplying materials and equipment to the group. During the surmer
progran space was provided by the Dade County Public School System
for the VISTA workers to conduct a pre-school program for four-year-
olds. Throughout the year, professional assistence has been freely
given to the VISTA volunteers by the instructional staff of the pro-

ject schools.




Other agencies, such as Economic Cpportunity Programs, Inc. and
Cormmmity Action Fund, etc., have assisted the migrant progrem by
referring applicants to the migrant project. They have also assisted
greatly in publicigzing the project during meetings with their comﬁ-
nity groups.

The Special Educational Project for Migrant Children has received
wide newspaper and television coverage during its first year of opera.-
tion, The project manager has appeared twice on a local Miami televi:
sion station to discuss the program. Many excellent articles about
the migrant project have appeared in the Miami Herald and Miami News.

Fortunately, the program received no adverse publicity through
these media. However, an attitude did develop in the community in
regard to the services being offered in the Head Start progran as
compared to the Migrant Kindergarten Program. In an effort to improve
commmity attitude the project manager and his staff spoke to many
civic groups and to leaders in the commmity explaining the similari-
ties and differences in these two programs. At this writing it is
believed that the commmnity attitude has improved.

The staff has spoken to professional groups at the University of
Miami and within the school systen.

Throughout this year, the project staff has entertained visitors
fron migrant programs from other parts of the United States. These
visitors fron Texas, New Iork; North Carolina and other sections of
Florida, visited the project in an effort to get ﬁrst;hand information
about an instructional program for migrant children, In turn, these
visitors gave the migrant staff ideas that were being developed in
other parts of the country. This sharing of ideas has been of mutual
benefit,
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The Office of Economic Opportunity Conference on Antipoverty
Programs for Migrant and Seasonal Farm Workers held in Washington,
D.C. in January 1966 was helpful in disseminating information about
the problems of the migrant throughout the United States. The pro-
Ject manager has attended several state wide canferences which
were beneficial.

The project has been closely coordinated with other state pro-
Jects through the Coordinator of Migrant Education, State Department
of Education, Tallahassee, :lorida.

In this coordinative effort, materials developed in the migrant
project have been shared with other projects in different parts of
the United States. The project has had many requests for the &_ﬂ_._dg—
dines for the Xindergarten Teachers... and these recquests have been

honored. The materials received by the project staff as a result of
this jJoint sharing were of great help in the early stages of develop~
nent of the Special Educational Project for Migrant Children,
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